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òThe body of Christ is most effective when people work together, using their 

gifts and abilities to complement e ach otherõs ministry.ó1  

 

 

 

  This work is licensed under a Creative Commons Attribution -

NonComme rcial 4.0 International License:  

https://creativecommons.org/licenses/by -nc/4.0/  

Under this license, you as the reader of this guide are free to copy and 

redistribute the material in any medium or format; and remix, transform, and 

build upon the material.  

You must give appropriate credit, provide a link to the license, and indicate if 

changes were made. You may not use the material for commercial purposes.  

                                                
1 Baird, Young and Dicken, p14  

https://creativecommons.org/licenses/by-nc/4.0/
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Accessing this guide  

Navigation  

If you are accessing this guide  electronically , you may find it helpful to use 

the navigation pane.  You can display the navigation pane by doing the 

following.   

¶ In Word  go to the ôviewõ menu, then  in the ôshowõ menu select  

ônavigation paneõ. 

¶ In pdf  go to the ôviewõ menu, then select ôshow / hideõ, then 

ônavigation panesõ, then ôshow navigation paneõ.   

Listening  

You can listen to the text in this guide by using a text reader.  I recommend a 

text reader called WordTalk , which is cost -free and easy to use.  It only works 

with Word documents, which is why I am publishing this guide in Microsoft 

Word  (2010).  I recommend using a quality computer voice along with 

Wordtalk (or any other text reader), for example the Scottish Voice . 

Printing  

I am also publishing this guide in pdf, so that anyone who wish es to can print 

a paper copy.    

Links 

There are many hyperlinks embedded in this guide.  In order to access these,  

hover your  mouse over the underlined text  - you might also have to hold 

down the control (Ctrl ) key  - and left click.  

Footnotes  

The footnotes  are all hyperlinked too.  This means that (if you are using an 

electronic copy  in Word format ) you can read the footnotes without having 

to move your  eyes to the foot of the page.  H over your mouse over the 

footnote number to make  the footnote appear.   To make the footnote  

disappear, take your mouse away from the number.      

  

https://www.callscotland.org.uk/information/wordtalk
https://www.thescottishvoice.org.uk/home/
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Introduction  

 

Who is this guide for?  

Churches  at all levels i.e.  

¶ anyone who  contributes to the leadership  a church at a national  level;  

¶ anyone who leads  church activities at a local  level  e.g. worship, Bible 

study groups;  and  

¶ anyone  else in a local church , e.g. off ice bearers, members, adherents  

It is written with  churches in the UK in mind b ut may  also be useful to churches 

elsewhere .  It ma y also be useful for any other religious or non -religious  

organisations that run activities .  

 

What does  this guide  do ? 

¶ Describes dyslexia  (chapter 1)  

¶ Explains what ôadjustmentsõ are, and why  churches have to  make 

them  (chapter 2)  

¶ Suggests adjustments  churches can make  to  include dyslexic adults  

(chapters 3 - 7)  

¶ Signposts to further information  

 

What sources were used to write  this guide?  

¶ Various books  and web resources , all listed in the bibliography  

¶ My own experience  of attending various local churches  within my 

national church as a dyslexic adult  

¶ My knowledge of  adult dyslexia , which Iõve gained through a range of 

channels including : Dyslexia Scotlandõs services; books and other 

media;  my own lived ex perience;  and the writing, public speaking  and 

advocacy  I have done on adult dyslexia (2013 - present)  

   

Who has written  this guide?  

I am a  ôRoofbreaker õ based  in Scotland .  I play an active role in my church.  I 

write  in a variety of creative and non -fiction styles on ad ult dyslexia and other 

topics.  I was identified  with dyslexia in mid adulthood.  

https://www.throughtheroof.org/forchurches/roofbreakers
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Is this guide intended to  complement  other resource s? 

Yes:  

¶ All Welcome - a guide to including disabled people in the life of the 

church  by Through the Roof ; and   

¶ Guidelines for Inclusion  - Dyslexia by Quaker Disability Equality Group   

 

How comprehensive  is this guide ? 

     

My hope is that this guide  will give churches enough  information to include 

dyslexic adults.   You might find that you need to modify or refine adjustments 

suggested in this guide, to suit individual people .  And  some dyslexic adults  

might be able to suggest adjustments  that work for them  in other contexts .     

There is plenty of white space in the body of the gui de so you can  add any 

notes  you wish.  There are also  a few  blank pages at the end  of this guide so 

you can  note your own ideas and observations.   

How is this guide meant to be read ? 

You can dip into this guide or read it through.  There are visual summaries at 

the beginning of each chapter so you can see at a glance what is in them.  

Will this guide also help churches to include  dyslexic young people ? 

Yes.  Although this guide is on adult dyslexia, m uch of its content applies  in 

principle  to dyslexic  young people too .  For example, just as you should avoid 

putting dyslexic adults ôon the spotõ in a meeting, you should also avoid 

doing this to dyslexic children in any group discussion e.g. in Sunday School .   

However, my  area of knowledge  is adult dysl exia .  So if you would like a 

corresponding resource  on including dyslexic young people  in church , you 

could ask an organisation such as  Through the Roof  to produce one .  

Alternatively,  you could ask your national church to  ask someone (paid or 

voluntary) in your church, who is knowledgeable on youth dyslexia and 

familiar with a youth ministry setting, to do this as part of their ministry  or role .  

https://www.throughtheroof.org/shop/all-welcome
https://www.throughtheroof.org/shop/all-welcome
https://www.throughtheroof.org/
http://quakerdisabilitygroup.org.uk/guidelines-for-inclusion
https://www.throughtheroof.org/contact
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Glossary   

 

Word  Meaning in the context of this guide  

Adjustments  Changes that people make to accommodate disabled 

people.  The term c omes from the Equality Act 2010  

A church  Depending on context, ôa churchõ might mean a church 

building that a congr egation uses for its activities ; or a 

national church; or a  congregation  (local church)  

The church  The body of Christ, i.e. the Christian church in all its 

denominations  

Church service  An act of corporate worship consisting of for example 

opening and closing responses , address, prayers, hymns 

/ musical items, scripture reading, sermon, blessing  

Congregation  An individual local church within a national church  

Dyslexia inclusion / 

including dyslexic 

people  

Doing things in such a way that lets dyslexic people take 

part.  E.g. giving advance notice of the Bible reading(s) 

due to be read in a church service so dyslexic people  

can engage with these  however they need to before 

the service  

Dyslexia-friendly   Accessible to / inclusive of dyslexic people  

Dyslexic person / 

people  

There are various terms that you can  use to describe a 

dyslexic person e.g.  ôdyslexicõ (adjective) , ôa dyslexicõ 

(noun), ôa dyslexic personõ, ôa person with dyslexiaõ.  Itõs 

a matter of personal preference which term you use.   

I prefer to describe myself as ôdyslexicõ (adjective) or ôa 

dyslexic personõ rather than as ôa dyslexicõ (noun) or ôa 

person with dyslexiaõ.  This is because d yslexia is an 

integral part of who I am  as a person.  Itõs not  something 

separate from me - something that can be added or 

removed .  It isnõt all of who I am , but if I wasnõt dyslexic I 

wouldnõt be me.     
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Similarly, I prefer to call  other dyslexic people ôdyslexic 

peopleõ or ôdyslexicõ (adjective) rather than ôdyslexicsõ 

(noun) or ôpeople with dyslexiaõ.  

People are entitled t o use whichever terms they wis h. 

Lived experience  In the context of disability, lived experience is s omeoneõs 

experience of life as a disabled person .  It just means the 

disabled person having first-hand  experience of being 

for example dyslexic, rather than imagining what it is like 

from other peopleõs experience .  

A national church  e.g. The Baptist Union of Scotland , The Church of 

England . 
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Part 1: What dyslexia is; making adjustments for dyslexic people  

 

  

 

Chapter 1: What dyslexia is  

 

 

 

Chapter 2: Making adjustments for dyslexic people  
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Chapter 1 : What is dyslexia?  

 

Describing dyslexia is a bit like describing the view from a hill: the way you 

describe it depends on your point of view .  For example,  educationalists, 

psychologists and neurologists  all describe it differently .  So any definition  of 

dyslexia  that you come across  is not authoritative - itõs simply one of many.2   

One of the definitions  of dyslexia that I find  most helpful  is:  

òA syndrome, or group, of difficulties that includes problems with literacy skills, 

memory, perception, sequencing and organisational skillsó.3 

Here are 10 questions and answers Iõd like to add to this definition. 

1.1 Is dyslexia a life -long condition ? 

This depends on whether you have developmental or acquired dyslexia.  

Developmental dyslexia (which  a person  has from birth or infancy) , is a 

life-long condition .  Itõs not a disease so there is no cure for it 4.  However, 

dyslexic people  can learn to self-manage 5 their dyslexia  so that its 

difficulties donõt hold them  back from achieving their  potential.  

Itõs also possible to acquire dyslexia at some point in your life, as a result 

of brain injury. 6  This type of dyslexia is called ôacquired dyslexiaõ or 

ôalexiaõ.  In acquired dyslexia, the dyslexic ôsymptomsõ can reduce or 

even go away completely as the brain recovers.     

   

                                                
2 See Passe 2015, Chapter 1; and Mortimore  2008, Chapter 3  
3 Moody  2006, page 3  
4 Scott 2004, p244  
5 Self-managing means different things to different people.  To me, self -

managing my dyslexia means doing everything I can to manage my dyslexia, 

including tell others how it affects me and asking them to make adjustments 

for me where I need them to.  For a comprehensive explanation of self -

management see About  self-management  
6 Dyslexia Research Trustõs ôAbout Dyslexia õ webpage; Goodwin and Thomson 

2004, p136, subsection entitled ôSome brains donõt work the same wayõ; and 

glottopediaõs entry ôAcquired dyslexia õ  

https://www.alliance-scotland.org.uk/self-management-and-co-production-hub/what-is-self-management/
https://www.dyslexic.org.uk/about-dyslexia
http://www.glottopedia.org/index.php/Acquired_dyslexia
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1.2 How does dyslexia affect a person?  

In the simplest of terms, d yslexia affects a personõs brain and this in turn 

affects their ability to do  things. 7   

The effect that dyslexia has on a person varies according to which life 

stage they are at.  For example,  dyslexia will affect a learnerõs ability to 

learn and  a workerõs ability to work.  So dyslexia  is still the same condition  

across different  life stages - it just presents itself differently . 

 

1.3 How does dyslexia affect a personõs thinking and learning? 

Dyslexia is a different way of thinking and learning 8.  So a dyslexic person 

needs to approach learning in a way that addresses their difficulties 9 

and uses their abilities 10.  (In this context, I mean ôlearningõ in a broad 

sense, including things like taking in the content of a sermon).    

There are multifarious things that can help dyslexic people learn, e.g. 

presenting information  in images  and  words rather than just words .11     

                        

1.4 How does dyslexia affect a personõs processing (taking in or  giving out) ? 

Dyslexia is sometimes described as an information processing difficulty 12.  

This is because dyslexic people find it difficult to process information , 

whether they are taking it in (e.g. by listening or reading) or giving it out 

(e.g. by talking or writing) .13   

Dyslexic people can  have a slower processing speed.  This means they 

might need longer to take something in or give something out than 

other people.    

                                                
7 For a clear explanation of these effects of dyslexia see Hammond and 

Hercules, 2003, pp 9 -20.  For specific ways that  dyslexia can affect a person õs 

ability to do things  at different life stages, see  Sylvia Moodyõs ôChecklistsõ    
8 Hammond and Hercules 2003, p9 
9  Any book that describes the difficulties of adult dyslexia then suggests 

coping strategies makes this point implicitly e.g. McLoughlin  and Leather 

2013, Moody 2006  
10 McLoughlin and Leather 2013  pp116 - 122  
11 For details of how you can do this see 5 ways to present information vis ually    
12 McLoughlin and Leather 2013, p116  
13 Scott 2004, p184  

hat  

http://www.sylviamoody.com/workingperson.html
https://alifelessordinaryds.wordpress.com/2018/04/13/5-ways-to-present-information-visually/
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1.5 Are there also strengths / abilities associated with  dyslexia?  

Yes.14  There are many things that dyslexic people can excel in.  As 

dyslexia is a different way of thinking, d yslexic people can be particularly 

good at certain types  of thinking e.g. holistic thinking  (ôseeing the big 

pictureõ)15, narrative thinking ( thinking and conveying information in s tory 

form) 16 and visual thinking  (thinking in images) 17.  

 

Everyone has strengths and weaknesses.  In dyslexic people though, the 

discrepancy between strengths and weaknesses is much greater than in 

other people.  This means that while dyslexic people may excel at some 

things, they may struggle to do other things well or even adequately.  

1.6 Can dyslexia be managed?  

Yes, but it needs to be managed both  by the dyslexic individual and  

other people.  For example, a  dyslexic person  might  need  questions in 

advance o f a meeting in order to think and prepare their responses.  If 

so, whoever is leading the meeting will need to give the dyslexic person 

the questions in advance.   

1.7 Does everyone who has dyslexia experience it in the same  way ? 

No - dyslexia is a label that you can use for convenience.  But each 

dyslexic person ex periences dyslexia uniquely.  This means that  dyslexia 

can be described at a general level, encompassing all the diversity 

within it; or at an individual level, referring to o ne personõs dyslexia.  

These images represent  visually these levels  and their relationship : 

  

                                                
14 See Eide and Eide  2011 for an exploration of these    
15 Hammond and Hercules 2003,  p18 
16 Eide and Eide 2011,  Part V   
17 Hammond and Hercules 2003, p18  
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1.8 Are some people more dyslexic than others?  

One view is that ôdyslexia varies in severity like arthritis - some people 

have arthritis in one knee, others in every joint: the same condition, 

different degree: the same disability, different quality of lifeõ.18 

Another  view is that ôThe notion of degrees of dyslexia is a misnomer, as 

the extent to which being dyslexic affects a person is the result of a 

complex in teraction between cognitive, behavioural and affective 

characteristics, as well as cultural factorsõ. 19    

Itõs convenient to think of dyslexia on a sliding scale.  However, my own 

lived expe rience and my knowledge of many other dyslexic adults õ lived 

experience  lead  me to share the second view . 

 

1.9 Is dyslexia linked to intelligence ? 

No.  ôDyslexia is independent of  intelligence.  [It]  is spread normally over 

the full range of IQ levels and occurs at all levels of intellectual ability.õ20            

 

1.10 How m any people are dyslexic?  

         

1 in 10 people have some dyslexic difficulties .  For 1 in 5 of those, the 

difficulties  can be quite problematic 21.    

To compare that with other conditions, in Scotland 1 in 5.5 people have 

some degree of hearing loss22; 1 in 60 people [90,000 people] have 

dementia 23; 1 in 200 [5.2 out of every 1 ,000] people have learning 

disabilities 24; and 1 in about 1,000 people [ 4,382 people] are autistic 24.    

 

I hope you  now have  a  sense of what adult dyslexia is.  If you wish to find out 

more about adult dyslexia, please see the further information  below.    

                                                
18 Scott  2004, p18  
19 McLoughlin  and Leather 2013, p33 .   
20 Scott  2004, p24  
21 Goodwin and Thomson 2004, p140  
22 http://www.scod.org.uk/faqs/statistics   
23 https://www.alzscot.org/what -is-dementia/about -dementia   
24 Learning Disability Statistics Scotland 2018 .   

http://www.scod.org.uk/faqs/statistics
https://www.alzscot.org/what-is-dementia/about-dementia
https://www.scld.org.uk/2018-report
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Chapter 2 : Making adjustments for  dyslexic people  

 

 

Dyslexic people are termed ôdisabledõ under the Equality Act.  This means 

that they are legally entitled to ôadjustments õ.  Adjustments are changes that 

people make t o accommodate disabled people.  So certain people  are 

required by law to make adjustments for disabled people, e.g.  employers.  

What about churches  though ?  Do they too have to make adjustments for 

disabled people under the Equality Act?  Yes, they do , with the exception of 

one type of church activity .  I explain this fully in sections 2.6 and 2.10  below.   

  

2.1 Why do dyslexic people need churches to make adjustments ? 

Imagine you wear  1 or 2 hearing aids  and you go to a church where the 

hearing loop isnõt working.  You really struggle to follow what is being 

said .  The odd word  you do hear  you struggle to take in because you 

donõt have the context.  You donõt feel connected to God.   

At the end of the service you feel excluded .  You are left with the 

impression that this church maybe isnõt going to work for you.   

This is what itõs like for dyslexic people to sit through a church service that 

is not dyslexia -friendly.  J ust as hearing aid users need hearing loops to 

access a church service , dyslexic people need a church to be dyslexia -

inclusive  in order to take part in its activities and to feel they belong . 

 

2.2 Will the church as a whole  benefit from dyslexia adjustments?  

Yes, indeed everyone  will benefit if you include dyslexic adults .  Here are 

4 reasons why : 

2.2.1 Unaddressed d yslexia doesnõt just affect dyslexic people but also 

the people around them.  So if you are addressing dyslexia in your 

church  (i.e. by making adjustments to accommodate it) , this will 

help dyslexic people  and everyone else i.e. everyone ;  
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2.2.2 Much dyslexia -friendly practice is good  practice for everyone else 

too 25.  This is because it caters for a variety of learning preferences 

(everyone has di fferent learning preferences) ; 

2.2.3 It will help dyslexic people to make a contribution to the church  at 

all levels ; 

2.2.4 It will encourage  other minor ity groups to attend your  church 26.       

       

2.3 Do all congregations need to make adjustments for dyslexia?  

Yes, unless their practice is already  dyslexia -friendly, because  wherever 

you are  it is likely that your  congregation will have dyslexic people in it.   

   

2.4 Do churches need to understand dyslexia in order to make adjustments ? 

No - it helps if you understand dyslexia because it gives you conviction / 

a reason for doing things in a dyslexia -friendly way.  But itõs more 

important that you  have dyslexia -friendly practice  than understand 

what dyslexia  is.  For example, it helps dyslexic people when  you  speak 

at a steady pace .  But you donõt need to understand the reason for this 

in order to do it.  You just need t o know it helps and do it.   I think of this 

as the good -practice  or common -sense approach to dyslexia inclusion . 

 

2.5 Are dyslexia adjustments costly and complicated?  

 

Many dyslexia adjustments cost little or nothing and are small and easy 

to make.  For example, many church buildings have pew Bibles with 

maps  at the back.  If you are about  to preach on  one of Paulõs 

missionary journey s, you can tell  the congregation before you start that 

there is a map  of Paulõs route in the pew Bibles and give  the page 

reference.  This will let people follow it during your  sermon .     

2.6 Do churches  have  to make adjustments for  dyslexic people?   

Legally  

                                                
25 For more information on learning preferences , see Learning styles and 

strategies  
26 This is what a church in Manchester found , as explained  in this video   

https://alifelessordinaryds.wordpress.com/2018/03/05/learning-styles-and-strategies
https://alifelessordinaryds.wordpress.com/2018/03/05/learning-styles-and-strategies
https://www.youtube.com/watch?time_continue=14&v=4Wz2ylsz9-I
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There is a visual summary of the main point of this section on page 19  

below.  

If you donõt wish to read the background to  this point, skip to the box on 

page 18  below.  

With support from other people,  I researched  whether the Equality Act 

2010 requires churches to make adjustments for disabled  people .  There 

seemed to be wide agreement that , in almost all activities run by a 

church, the Equality  Act applies i.e. churches need to make adjustments 

for disabled people .   

The only disagreement is on whether acts or services of worship (e.g. a 

Sunday morning service in a church building involving  prayers, singing, 

Bible readings and a sermon) are ôservicesõ for the purposes of the 

Equality Act  (and therefore subject to adjustments) .27  

One result of my research w as to clarify  what the Equality and Human 

Rights Commission (EHRC) means  by the word s ôreligious serviceõ and 

ôact of worshipõ in its guidance 28.  The EHRC explained this to me in the 

following  words:  

ô[é] "acts of worship" - meaning things like the actual religious acts 

performed by priests  /  rabbis  /  imams etc. such as prayers used or rites 

performed - are not services.  However the more congregational 

general service would fall under the scope of the Equality Act 2010 

meaning that there would be a duty on religious organisations to 

provide, for exampl e, large -print hymn books. õ  

Here is my understanding of this.  

                                                
27 See appendix 1   
28 Entitled "What equality law means for your voluntary and community sector 

organisation (including charities and religion or belief organisations)ó p21, 

under the heading ôExceptions for religion or belief organisations õ, states: 

òôServicesõ in this context does not mean religious acts of worship (which are 

not covered by equality law at all) but something a person or organisation 

does for the publ ic or a section of the public.ó  This point is reiterate d on 

page 23 (final paragraph): "This does not affect religious services and acts of 

worship because equality law does not cover these at all".  
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There is wide agreement that, in almost all activities run by a church, 

the Equality Act applies.  In other words, churches are legally obliged to  

make reasonable adjustments for disabled people  in their activities .  

The only possible exception to this is in what might be called ôacts of 

worshipõ.   

A church service of worship can be thought of as including acts of 

worship that are aimed at God, e.g. prayers  or rites  such as baptism or 

communion  / Eucharist / mass ; and other parts of the service that are 

aimed at the congregation  (i.e. the people at the church service), e.g. 

Bible readings or sermon s.   

The Equality and Human Rights Commissionõs view is that a church is not  

legally required to make  reasonable  adjustments for disabled people in 

the acts of worship that are aimed at  God  e.g. a prayer, or a rite such 

as baptism or communion.  However, a church is legally obliged make 

reasonable adjust ments for disabled people in acts of worship that are 

aimed at the congregation / people  e.g. a Bible reading  or sermon.  

Here is a diagram to show all of this visually:     
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Church activities  

 

Acts of worship  

- aimed at God  

- e.g. prayers, rites such as 

baptism, communion  

 

- churches  are  not  required to 

make reasonable adjustments  

for disabled people  
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All activities that arenõt acts  of worship  

 

- e.g. Bible study group, prayer group, 

womenõs group 

- churches are  required to make 

reasonable adjustments  for disabled 

people   
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Service s of worship  

 

Parts of the service aimed at 

people  

- e.g. Bible readings, sermon  

 

- churches are  required to make 

reasonable adjustments  for 

disabled people  

V 
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Theologically  

 

òIt is a fundamental principle [of a church] to be fully inclusive of all people, 

whatever their disability,  in all aspects of church lifeó29 

òThe body of Christ [i.e. the church] is most effective when people work 

together, using their gifts and abilities to compleme nt each otherõs ministryó.30 

 

2.7 Should c ongregations  make adjustments in anticipation of dyslexic 

people attending their activities  (rather than wait for a dyslexic person to 

attend that congregation or request  adjustments) ? 

Yes.  Here are 5 reasons why . 

2.7.1 Itõs highly likely that dyslexic people will already  be attending  a 

c ongregation  and / or that new dyslexic people will come along.  

So a congregation  should make their activities accessible for 

dyslexic people, just as they do  for other  groups such as 

wheelchair users and people with hearing loss . 

2.7.2 Many dyslexic people donõt realise they are dyslexic32.  Even if 

they do, they donõt necessarily know what adjustments will help 

them.  If you break your ankle you donõt automatically know how 

to deal with it.  Itõs the same with dyslexia: dyslexic people  donõt 

suddenly know how to manage their dyslexia  when they discover 

it - they have to find this out.    

2.7.3 Finding out about dyslexia and understanding how it affects you 

involves taking i n information.  Some of the dyslexia literature is 

only available in written form e.g. traditional print books, and is not 

                                                
29 Baird, Young and Dicken,  page  15 
30 Baird, Young and Dicken,  page  14  
31 See 1 Corinthians chapter 12 verses  12-26 
32 For further discussion of this p oint please see  sections 7.1.1 - 7.1.3 below   

In other words, regardless of what  the law requires, churches have to make 

adjustments for dyslexic people  if they arenõt already in place.  This is so that 

dyslexic people can take part,  and so that the church can work as a whole. 31   

https://www.biblegateway.com/passage/?search=1+corinthians+12&version=CEV
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very accessible.  Taking in written information can be difficult for 

many dyslexic people.  It can therefore be difficult for dyslexi c 

people to find out what will help them.   They may not be aware of 

other sources of support (e.g. Dyslexia Scotlandõs services) or be 

able to access them.  

Even if dyslexic people do  know what will help them, they might 

struggle to communicate this to some one clearly 33, e.g. their 

worship leader or office bearer.   They might also lack the self -

confidence / assertiveness to ask  for adjustments .  However, there 

is wide variation in this  - some dyslexic individuals may be able to 

self-advocate better than other s.  

 

2.7.4 Even if hypothetically all dyslexic adults were able to a rticulate 

their needs perfectly  and congregations were  able to respond by 

meeting these , it still makes sense for congregations to make 

anticipatory adjustments for dyslexia.   

This is because c ongregations and dyslexic people may not have 

the time or skills to identify  what adjustments a  dyslexic individual  

needs.  By contrast, if a congregation has dyslexia -friendly 

practice in place, congregations donõt need to work this out.   

In other words , by putting a set of anticipatory adjustments in 

place, churches would only subsequently  need to add to or 

modify these , rather than work out what changes to make and 

make them .   

2.7.5 Some people might come to church once a year e.g. at 

Christmas or for a bap tism.  If they canõt follow the service, maybe 

they will not return , whereas if they can follow it  then maybe they 

will.   

     

                                                
33 Scott  2004, p23  
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2.8 How can congregations anticipate a set of adjustments for dyslexic 

people?  

Each personõs dyslexia is unique to them.  So there will be variation 

between what one dyslexic person and another needs by way of 

adjustments.  However, as Iõve acknowledged in chapter 1  above , 

dyslexia is a syndrome  (group ) of characteristics.  So by  mak ing 

adjustments to accommodate this group of characteristics , you will be  

including  dyslexic people in general .   

A set of adjustments for dyslexic people in general probably wonõt meet 

every dyslexic individualõs every need .  But it will at least meet some  of 

them , and act as a strong starting point for meeting individual peopleõs 

needs .  In other words, making anticipatory adjustments for dyslexia will 

mean you are well on the way to including dyslexic individuals .   

  

2.9 Will a dyslexia -friendly approach to learning help or hinder  others?  

A dyslexia -friendly approach to learning may in a few instances hinder 

other (non -dyslexic) people.  For example, some people prefer the King 

James Version  (KJV), whereas dyslexic people might prefer a more 

accessible version such as the CEV 34.  So if my congregation only ever 

used the CEV, people who prefer the KJV would miss out  in church .35   

   

Also, some people (who donõt have a print disability36) prefer  taking in 

information by  reading , whereas many dyslexic people prefer to take in 

information through alternatives to reading e.g.  video or audio.   

This means that in order to include everyone,  a congregation should 

offer flexibility  or variety .  For example,  if the person leading my church 

Bible study group uses various  different learning channels  (e.g. listening, 

reading, drama, discussion, music ), then everyone  will be able to 

                                                
34 Contemporary English Version   
35 See also 4.4.3 below  
36 A print disability is a disability that makes it difficult or impossible for 

someone to read  print .   

https://www.biblesociety.org.uk/products/bibles/english-bibles/cev/
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engage with some of it.   And if they announce which passage we will 

be studying the f ollowing week, this gives everyone the flexibility to 

engage with it beforehand using their preferred learning channel(s).   

But a dyslexia -friendly approach to learning will often not even affect 

others.  For example, to engage with a  Bible passage , I exp ose myself to 

it repeatedly, using different senses, e.g. listening to an audio 

dramatization of it, looking at pictures  of it  such as illustrations or film 

clips , and recreating my own illustrated text version  of it .  But I do all of 

this independently , before the activity when it will be read, studied etc .  

So my approach doesnõt affect anyone else  as I am doing it on my own.  

See also 3.1.2 below.    

    

 

2.10 What if a congregation canõt reasonably make a certain adjustment ? 

As I mentioned in 2.6  above, under the Equality Act 2010, churches are 

legally obliged to  make adjustments for dyslexic people in the parts of a 

church service that are aime d at people  rather than at God .  However, 

a church is only legally obliged to make adjustments that are 

reasonab le  for it to make.  

So if it is reasonable for a congregation  to make a dyslexia adjustment 

then they  are legally obliged  to  make it (i.e. they are breaking the law if 

they donõt).  However, if  an adjustment is  no t reasonable for a 

congregation to make e.g. it would necessitate spending  more time or 

money than  the congregation has,  then they are not  obliged to make it .   

 

For example, if you as a congregation have the time and skills to give 

advance notice of the Bible readings on your website, then it woul d be 

reasonable for you to do this as an adjustment for dyslexic people .  
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However, if your webmaster is off long -term sick and no -one else has the 

time or skills to edit your website, and it would take you more time than 

you have to it work out, then i t wouldnõt be reasonable.   

 

However, y ou could maybe find an alternative that would be more 

achievable.  For example if you have a rota for your Bible readers, you 

could give a copy of it (anonymised for data protection) to anyone who 

wishes advance noti ce of the Bible readings.  

2.11 Who decides what is ôreasonableõ? 

It is up to a congregation  to decide what constitutes ôreasonableõ, not 

the disabled person or group of people who would benefit from the 

adjustment.  Thatõs because it is the congregation who will be making 

the adjustment, not the disabled person / group.   
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Chapter 3 : Dyslexia -friendly communication  

The rest of the chapters in this guide suggest adjustments that congregations 

can make for dyslexic adults.  The purpose of this is so that co ngregations can 

make adjustments  without having to work  out first what they might be.   

You might find it helpful  to think of making adjustments as ômaking our 

churchõs practice dyslexia-friendly  by  doing differently  things we already do , 

and by doing things  we havenõt done beforeõ.    

You may find that some or all of the adjustments suggested below are 

already in place in your church.  Obviously you will only need to make any 

youõre not already making in order to become (more) dyslexia-friendly.    

Churches  are already doing things  they havenõt done in the past, and doing 

things differently,  to include people with a  range of disabilities e.g. hearing 

loss and deafness , learning disabilities and dementia.  Even if this werenõt the 

case,  we would still be capable of including dyslexic people in our churches . 

The next  3 chapters of this guide look at some  changes you  ca n make to  

things you already do  namely  communication, activities and sermons .  The 

points are in  3 chapters  but points from each may apply to 1 or both of the 

other 2 also.   Also, you will find certain points and techniques discussed in  

more than 1 chapter e.g. giving the gist  and ôchunkingõ37.  

This chapter suggests  2 adjustments  for  written communication and 7 

adjustments for spoken communication.  

3.1 Changes you can make to w ritten communication  

 

3.1.1 Make your written communication accessible for dyslexic people  

This blog post  tells you ( in the attached guide) how to use 

language in a dyslexia -friendly way.   It also signposts to guidance 

(in the footnote) on dyslexia -friendly design (e.g. which typeface, 

which colour of font, which colour of background to use).   

                                                
37 Giving the gist  means giving a very brief summary of something.  

ôChunkingõ means breaking down informa tion into manageable sized bits  

http://inclusivecommunication.scot/writing-for-a-dyslexic-audience
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3.1.2 Assistive technology 38 

People with sight impairment need high contrast between text 

and background e.g. w hite text on a black background,  whereas 

many dyslexic people need d ark text on a light background but 

not black text on a w hite background .   

Itõs not possible to have both at the same time.  So to be 

accessible, a website needs to let  users customise the 

appearance of the text to meet their own needs.   There are 

various accessibility tools that let people do this e.g.  

ôBrowsealoudõ, which you  can try out  on NHS Inform.  

Some accessibility tools include a function called a text reader 

that reads aloud the text on a webpage using a computer voice.  

This helps  dyslexic people because it means they can listen to the 

text instead of read it. 39   

So something you can do to make your written communication 

dyslexia -friendly is install a text reader /  accessibility tool  on your 

website.   

If you are not able to do this , signpost your website users to Using 

text readers to access websites and blogs .  This will let them install 

a text reader on their own device or memory stick.  

The most helpful thing Iõve learned about website accessibility is 

that it needs to be built into your website as you design it.  In other 

words, you canõt set up a website the n make it accessible : you 

have to make it accessible as you set it up .   

 

3.2 Changes you can make to s poken communication  

 
 

3.2.1 Follow the guidance in ôWriting  for a dyslexic audience õ 

This guidance  is about written communication .  But much of it 

applies to spoken communication too  e.g. using visual imagery . 

                                                
38 Technology that makes something accessible for disabled people  
39 For guidance on text readers see this blog post .   

https://www.nhsinform.scot/
http://inclusivecommunication.scot/1205-2
http://inclusivecommunication.scot/1205-2
http://inclusivecommunication.scot/writing-for-a-dyslexic-audience
http://inclusivecommunication.scot/1205-2
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3.2.2 Changes you can make to o ne-to-one m eetings   

 

Dyslexia s upport  in the form of a person  

If you wish to meet a dyslexic person one -to -one to discuss church 

business, or if they wish to meet you, something that may help 

them greatly is if they can bring someone along with them who 

can provide them with dyslexia support .  If this is a reasonable 

ad justment for you, then legally you have to make it.  

Audio recording  

Let the dyslexic person  make an audio recording of the meeting .  

This means they donõt feel under pressure to take  notes  (which 

can be very difficult for dyslexic people due to language 

processing difficulties).  It also frees up their processing capacity 

for following and contributing to the discussion.   

The chance to contact you after the meeting with any thoughts  

Having an audio recording lets them  listen again and think  without 

being  under time pressure .  Then they can  contact you after the 

meeting with anything (more ) they wish to say.  

 

Time-keeping  

Many dyslexic people have a poor sense of time passing. 40  An 

hour can feel like 5 minutes.  This can be problematic in a 

meeting .  The following should  help.    

¶ Chair firmly  

                                                
40 Scott 2004, p47  
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Chair the discussion firmly.   Use phrase s like ôIõm conscious of 

timeõ as often as you need to keep the discussion focussed. 

¶ Set a time limit - use a timer  

At the beginning of a meeting set an end time then set a 

timer to count down  - not up - the minutes .  Position it  so that 

you can  both  see at any point how long you have left.     

Set a time limit for each point on the agenda and take 

responsibility for keeping to these time limits.  

¶ Manage side -tracking and excessive detail  

Many dyslexic people go off at tangents when they are 

talking.  They can also become very bogged down with 

detail.  I suggest the following to keep the discussion on topic.  

o Give the agenda and questions in writing in advance.   

o If someone is going off topic, i ntervene, donõt wait 

politely .  Summarise what you think the person is  trying 

to say and ask them to confirm.   

o Check they have understood the question - if they 

havenõt, ask it a different way, using an example or 

analogy.   

o With someone you know well agree a hand signal to 

indicate staying on track.  

Make a written note  of the discussion  

 

After the meeting write up brief notes / minutes including any 

action points and give the dyslexic person a copy.  Keep a copy  

on file because  you may need to refer back to it in future .  For 

example at a later date the dyslexic person may think they or you 

said something that they or you didnõt.     

Most of these points also  apply to phone  calls , WhatsApp calls 

etc .  And als o to less formal settings e.g. conversations rather than 

meetings.   
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Consider using written communication instead of spoken  

Writing can give dyslexic people the time they need to express 

themselves , which spoken communication often doesnõt.  Some 

dyslexic people might be able to communicate  better in writing / 

email than in person.  In such cases, you might have more success  

if you communicate with them in written form e.g. email .   

3.2.3 Conversation alert card  

 

Iõve created a card to help dyslexic adults tell other people what will 

help them in the context of a conversation.  Itõs aimed at dyslexic adults.  

But the right hand column gives a set of actions that other people can 

take to aid the communication process.  You will f ind it in Appendix 4 . 

3.2.4 Managing  speech difficulties  

 

Dyslexic people often have speech defects that lead them  to 

clutter speech, stutter or fall over multisyllabic words. 41  This means 

that  some dyslexic people might struggle to physically say what 

they want to say .   

As Iõve already suggested in 3.2.2 above, b e open to using written 

communication forms instead of spoken .     

However, here  are some adjustments you can make  in 

conversation / discussion with a dyslexic person (whether or not 

they have any speech difficulties) .  

¶ Give the dyslexic person  time to say what they want to say.  

Be patient , wait if necessary, donõt fill gaps  or predict what 

theyõre going to say - this is their thinking time .  However, 

beware of side -track ing and excessive detail - see 3.2.2 

above.    

¶ Speak at a steady pace   

                                                
41 This sentence is closely based on the  analysis on Scott  2004, p246 
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¶ If you wish to ask a dyslexic person for their  opinion  at a group 

meeting  e.g. board of trustees , give them advance notice if 

possible so that they can think and prepare a response 

without feeling under pressure.  Alternatively, allow them to  

give  their response  after theyõve had a chance to think about 

it at some point after the meeting e.g. over th e next few days  

¶ Avoid putting dyslexic people  on the spot - donõt ask ôwhat 

do you think [dyslexic personõs name]?õ  Instead, say ôif 

anyone would like to let me know their views on this at some 

point after the meeting thatõs fineõ.  Alternatively, advise  the 

dyslexic person in advance of the meeting that they can do 

this.  

 

3.2.5 Managing  auditory p rocessing difficulties  

 

See also 4 .4 below.  

Auditory processing means taking things in by ear (rather than by 

sight ).  Many dyslexic people have auditory processing  difficulties.   

This means that i n conversation, a dyslexic person might struggle 

to  take in some or all of what you say.  To make it as easy as 

possible for them :  

¶ Make your sentences  as short and simple as possible.  

¶ Break down multiple questions into separate questions and 

ask them one at a time.  

¶ Use a quiet place with minimal background noise and visual 

distraction to have the conversation .  For example,  your office  

with the door closed, not  a church hall  full of people talking 

and moving about  

¶ Back up anything important  in writing e.g. in a note or email , 

or let the dyslexic person take notes or make an audio 

recording    
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¶ Always back up  detailed instructions , e.g. how to operate any 

equipment , in writing  or with diagrams 42.  Alternatively,  when 

yo u are explaining  something (in speech), let  the person  take 

notes or an audio  or video recording.  For example, I once 

videoed someone showing me  how to link up a computer to 

an AV system.  I then wrote up step -by -step instructions.  Allow 

for  any  extra time this will take   

3.2.6 Managing i nformation -processing lag 43 

Many dyslexic people need longer than other people to process 

(= take in) what youõve said and to process (= give out) a 

response.  Gaps in conversation can feel awkward, and might 

give you t he impression  that the other person has nothing to say.  

However dyslexic people need  gaps in the conversation.  So:  

¶ Respect the dyslexic personõs need for silence by giving it.  

¶ Pause for a few seconds at the end of sentences to let the 

dyslexic person ta ke in what youõve just said.  Imagine you 

are on a long -distance phone  call.  

¶ Be prepared to repeat what youõve just said or part of it.  For 

example, they may have caught the tail end of it but missed 

the rest of it .     

¶ If you find that you are constantly talking over the dyslexic 

person, give them more  time.  The amount of time you will 

need to give will vary from person to person .  If you fail to 

make this adjustment, the  dyslexic person  will switch off and 

the communic ation  between you  will break down.  

3.2.7 Managing poor s ocial cognition  

   

                                                
42 British Dyslexia Association, 2019:  Appendix 3 , subsection on verbal 

communication (pp42 -3). 
43 Scott, 2004 p247  
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ôSocial cognition is the ability to understand people by reading 

what they are thinking or feeling, and judging their possible 

responses.õ  Many dy slexic people are very poor at this44.   

Consequently,  dyslexic people might not pick up on your non -

verbal cues.  For example, imagine they are telling you a long -

winded story, full of tangents and detail.  You have listened for a 

reasonable  time but are starting to feel overwhelmed by volum e.  

So you look at your watch.  Dyslexic people  might not see you 

do so, and even if they do, might not process the underlying 

meaning of your action .  So they might carry on regardless.   Then 

you sigh - they still donõt notice.       

Another example: i f you frown at something they do, to indicate 

your disapproval, they might carry on doing it . 

Here are some ways you can deal with this.  

¶ If a dyslexic person doesnõt pick up on your non -verbal cues, 

make  them verbal.  E .g. if someone is  talking too much, say 

ôYouõve raised some interesting points, but Iõm afraid I õm 

starting to get a bit lost  in the detail .  So Iõd like to summarise 

what I think are your main points .õ   

      

¶ If a dyslexic person  do es something you  donõt want them  to 

do, ask them not to , or do something audible e.g. clear your 

throat , tap your foot on the floor  (a sound or vibration might 

reach them, whereas something purely visual might not).   

¶ If this is appropriate  in your relationship with the person , 

model  whatever you want them to do .  For example, if 

someone is  absent -mindedly fiddling with the zip on their  

bag  and it is irritating you , motion  a hand dropping towards 

the floor .  If theyõre not looking at you, say their name.   

¶ Understand  that dyslexic peo ple might  not be able to  judge 

as well as others how you might respond to something they 

say.  In other words, they may say something direct  or 

insensitive, without realising it is likely to offend you .   

                                                
44 Scott, 2004,  p197 
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Chapter 4 : Dyslexia -friendly activities  

This chapter suggests 6 adjustments  that churches  can make to their  activities  

e.g. church services, group Bible study . 

4.1 Make your activities  multi -sensory  

    

A multi -sensory approach  to learning  is not just desirable but essential for 

including dyslexic adults .  If you just talk at them for an hour from the 

start to the end of your service without any other kind of 

communication , even with breaks for congregational singing , they 

simply wonõt be able to take in what you say .45   

So here are some ways you can make your  activities multi -sensory.  

4.1.1 Use various  mode s of communication  (e.g. listening, seeing, 

doing ) and various formats  (e.g. video clips, still images, songs, 

drama , games ) to convey the learning content  in different ways   

For example, the theme of one church  service I attended  was the 

people  Jesus spent His time with.  It was introduced at the 

beginning of the service by a drama  sketch  acted out by 

members of the congregatio n.   

Then , throughout the service, it was  explored through a  pop song  

(ôSit downõ by James), a game (a variation on ômusical chairsõ 

where chairs were added instead of removed), and a short talk  

  

4.1.2 Tips on using v ideo clips  in a church service or other acti vity  

 

¶ Use a short clip (e.g. 2 or 3 minutes)  that illustrates a point well    

                                                
45 British Dyslexia Association, 2019 : guidelines for trainers pp18 & 19  
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¶ Make the connection explicit between the video and the 

theme for the service.  Focus on the connection / relevance  

e.g. say ôIõm going to show you a video now because it  

illustrates the point thatéõ   

¶ There are many films available that dramatize the Bible e.g.  

ôThe Bibleõ TV miniseries, Noah   

¶ You can also use clips from films that are not about the Bible 

to make a point.  For example, at my Bible study group, the 

leaders of the group performed a sketch of 2 window 

cleaners cleaning windows.  Then they asked the group to 

describe what weõd seen.   

Each person in the g roup gave a different description, 

depending on what they had noticed.  This gave a very 

simple but memorable illustrat ion of  the point that  the gospels 

are  told from 4 different perspectives.   

This sketch was live drama.  But you could use a film clip  

instead , followed by a rov ing mic. session, to make the same  

point  or a nother  point .    

4.1.3 Make your service content visual  

¶ For example, put a picture of something on the front of the 

service sheet rather  than an explanation of  the significance 

of that thing  to the service.   

 

¶ Use props.  These donõt have to be sophisticated or 

expensive - they can be household items or things  that are in 

every church e.g. a chair.   

¶ Use visualisation e .g. set 2 chairs out at the front of the 

church.  Ask the congregation to imagine someone sitting in 

one of them who needs our prayers and to direct their 

intercessions towards them .  This makes an abstract concept 

concrete, which is very helpful for dysle xic people.   

¶ Display visual presentations of what you talk about e.g. a 

diagram, map or picture on your overhead screen .  You can 

also display a list or definition (in words or images).  But donõt 

https://www.imdb.com/title/tt2245988
https://www.imdb.com/title/tt1959490/
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overdo it by backing up everything you say with a picture .  

Just use it when an  illustration will be useful, e.g. to show a 

process, Biblical artefact or geographical route.  

4.1.4 For more ideas of multi -sensory activities, see the further 

information  section below.     

 

4.2 Make your activities  participatory   

   

¶ The more your congregation participates in the services, the more 

they will learn and feel involved.  I donõt just mean singing hymns and 

scripture reading .  I mean presenting the other parts of the service 

too, working with the worship leader  as a team, e.g. prayers, 

announcements, Bible reflections, group dramatizations, dramatic 

monologues / dialogues 46.  If you have groups in your congregation 

e.g. womenõs or menõs group s, invite them to do something  

This has the added advantage of giving  variety to the voice that your 

congregation hears and ôchunkingõ the service content (breaking  it 

up into manageable -sized pieces).  

 

¶ Include ôaudience participationõ e.g. a quiz, a game , opening  / 

closing  responses47, or a Taizé chant during a prayer .  If you are doing 

a roving mic. session, ensure that you make explicit the connection 

between it and the theme of your service rather than just ôwhat do 

you like to have for breakfast?õ.   

4.3 Repe at / consolidat e  learning content  

                                                
46 You will find examples of monologues in Guinness, 2016.  
47 See appendix 5  for an example  
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4.3.1 Repeat important points as soon as youõve made them 

Say twice in immediate succession any key points you want your 

cong regation to remember.  Repeat what you say  verbatim.  This 

is because if you use d ifferent words, it is giving the dyslexic person 

two things to process, instead of the same thing twice. 48  Leave a 

gap of a few seconds between  iterations  to let people with a 

slower processing speed take it in. 49 

4.3.2 Consolidate learning content after a time delay   

¶ Quiz your congregation, Bible group etc. on what they 

remember from previous weeks, or summarise it for them.  If it 

is in the context of a service, u se a roving microphone for this.   

¶ Refer back and forward to previous / future learning  content.  

4.3.3 Repeat the learning content using  different  learning channels and  

formats  

See point 4.1.1 above . 

4.3.4 Use Bible content for quotes and responses  

If you wish to display an inspiring quote at the end of the service 

on your overhead screen, use a Bible quote that consolidates the 

message you wish people to take away.   

Donõt use a quote that is from a source other than the Bible e.g. 

contemporary lite rature because this just gives dyslexic people 

something else to process and remember.  

The same applies to opening and closing responses - use Bible 

content for these to consolidate Bible teaching.  For an example 

see appendix 5 . 

 

 

                                                
48 Goodwin and Thomson  2004, p9  
49 Scott, 2004 p247  
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4.4 Support auditory comprehension (taking things in by ear)  

 

See also 3 .2.5 above.  

The following will help dyslexic people to take in the parts of your activities that 

you present through speech.  

4.4.1 Facilitate active listening  

Give the congregation  a specific question or two to bear in mind 

during the Bible reading(s) .  You may wish to ask these questions 

during a roving mic. session or childrenõs address.  Or answer them 

yourself  during your sermon .  Include  the questions  on the service 

sheet or display them  on the overhead screen.    

4.4.2 Provide questions in writing  

We will deal with  this adjustment  in the con text of supporting 

learning ( 6.4.1) and have done already in the context of meetings 

(3.2.2).  It is something that I often ask for and which really helps 

me, and which is extremely doable.  In some settings, you donõt 

even need a flipchart or overhead screen: the back of a used  

envelope will do.   

Dyslexic people (and anyone else with memory diff iculties) will 

struggle to remember questions that are only asked orally , 

especially as the discussion proceeds .  So always  give questions  in 

writing too.   Here are 3 ways you can do this.   

¶ If you are leading a question / answer session within the 

context  of a church service , display the questions on the 

overhead screen or in your service sheet.  

¶ In a group  discussion setting  e.g. Bible study , write the 

question or prompt on a piece of paper and pass it round the 

circle.  When a person has the piece of pape r in their hands, 

they talk and everyone else  listens.  If they donõt wish to say 

anything, they pass the piece of paper on to the next person.   
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This is especially helpful for icebreakers e.g. ôI have come 

tonight becauseéõ and finishing off e.g. ôThe point that has 

most stood out for me tonight  iséõ 

¶ Provide  Bible group discussion questions  in advance, e.g. at 

the end of a session for the following week .  This will give 

dyslexic people time  to think about them  and prepare their 

responses.  You are not giving them an unfair advantage by 

doing this; you are levelling the playing field for them.  But itõs 

good practice to give everyone  the questions in advance.    

4.4.3 Spoken communication  

Also see section  3.2 above.  

 

¶ When you are talking e.g. reading lessons, making 

announcements, preaching, t alk fluently but steadily.  T ry to 

minimise hesitation during  a sentence but leave gaps 

between  sentences for processing  

¶ In prayers, say a sentence then give the congregation the 

same amount of time to thi nk about it before going onto the 

next sentence  

¶ Speak with good diction: enunciate your words  clearly  

¶ If you have someone in your congregation who is particularly 

good at reading lessons, ask them to coach others  if they are 

good at teaching / coaching to o 

¶ Be unambiguous: be clear, concise and direct 50  

¶ Avoid implicitly implying anything - make everything you say 

explicit.  For example, explain jokes and donõt drop hints or 

assume that a dyslexic person has  understood  them 51.  (See 

also 6.4.2 below and 3 .2.7 above)    

¶ Engage peopleõs attention at the beginning e.g. start an 

address with a question or factoid  

                                                
50 British Dyslexia Association  2019, p43 
51 British Dyslexia Association  2019, p43 
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¶ Use an accessible version / translation of the Bible for your 

Bible readings  in church services, Bible group etc.  

The Contemporary English Version  (CEV) is specifically written 

to be read aloud. 52  It is in current, accessible UK English, and 

is translated directly from the original Greek and Hebrew.   

The CEV is the only  translation of the Bible I find accessible. 53   

For comprehensive guidance on how to he lp dyslexic people 

access the Bible, see Tips on Engaging with the Bible . 

¶ Choose your Bible readers carefully  

 

If someone is going to read aloud  in a church service, they 

should be good at reading aloud on the day .   

Reading aloud is difficult (and potentially humiliating) for 

many dyslexic people.  Some might be able to do it in the 

privacy of their own home but struggle at the lectern.  

However, other s might be good at it.   

Donõt put pressure on dyslexic people to read aloud in any 

context ( e.g. church  service, Bible study group, meeting).   

Instead, ôask for volunteers - never pick someone at 

randomõ.54  You will find 10 tips for dyslexic people on reading 

the Bible aloud in church in appendix 6  below.  

4.5 Make language accessible  

4.5.1 Use accessible hymns or explain them to the congregation  

¶ The language of some hymns is completely inaccessible for 

me.  The word order and archaic language make obscure 

something that could be expressed  simply and 

                                                
52 For details see https://www.biblesociety.org.uk/products/bibles/english -

bibles/cev/   
53 See also 2.9 above  
54 British Dyslexia Association, 2019 , page 19  

http://scdg.org.uk/tips-on-engaging-with-the-bible
https://www.biblesociety.org.uk/products/bibles/english-bibles/cev/
https://www.biblesociety.org.uk/products/bibles/english-bibles/cev/
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comprehensibly.  As I already find reading difficult, I nee d the 

language to be accessible    

¶ If you  are  using hymns that are in archaic language, give a  

plain English  introduction to the hymn that explains / 

paraphrases it.  The introduction  doesnõt need to be long - 

one or two sentences is sufficient.  Its purpose is to give an 

overall  sense of the  mea ning  (ôgistõ) of the hymn  (see 5 .2 

below)  

 

¶ Ensure your church keyboard player  / organist play s hymns at 

a speed that people can sing them at, and that gives them 

sufficient time  to process (take in) the words   

4.5.2 The Lordõs Prayer 

¶ The word ôtrespassesõ is too metaphorical for me .  I 

understand that it is ôgoing somewhere I shouldnõt goõ 

morally.  But itõs not exactly plain English .   

Even if the language conveyed the meaning to me, which it 

doesnõt, Iõd still struggle to say and remember  the sentence  

ôForgive us our trespasses as we forgive those that trespass 

against usõ.  Itõs a mouthful and I am never confident that Iõll 

get it right.  So I say the debt and debtors version, even if 

everyone else is saying the trespasses one.       

¶ Given the speech difficulties associated with dyslexia (see  

3.2.5 above)  I suspect that many dyslexic people would 

struggle with the trespasses version.  The debts and debtors 

one  is much easier to say .     

¶ So whether you say the  trespasses version  or not , give people 

the option of  saying  the debts version if they prefer . 

¶ Write the whole prayer out on the service sheet so that 

everyone knows exactly what the wording is and put it on 

your website so that people can practise it if they need to . 
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4.6 Values  

Dyslexic people might feel different enough - donõt make them feel any 

more different by excluding them in other ways.   Here are 2 examples.  

   

¶ Donõt impose values on your congregation 

Donõt assume that everyone does things like shop  in supermarkets , 

follow mainstream media  and eat certain  foods.  If you do, this will 

make the people who donõt do these things feel marginalised.  

Many dyslexic people are highly individual and actually enjoy their 

individuality .  So donõt devalue it by giving the message that they 

should conform  to whichever  values  youõd like them to 

¶ Choose your words carefully  

e.g. ôforeignersõ is not an inclusive term to use for people who have 

come to live in the UK from another country.  The Bible use s such 

words.  But if you are using them, make this explicit.  E.g. say ôthe 

Bible uses the word òforeigneró; we would say òmigrantóõ 

  



Chapter 5 visual summary  

 



Chapter 5 : Dyslexia -friendly  sermons   

This chapter suggests 10 changes  you can make to your sermons .  Point 1 

suggests chunking (dividing)  your sermon  up into 2 or more  shorter addresses  

and presenting them separately .  Points 2 - 4 apply especially to sermons that 

you present all in one go  e.g. 1 sermon that lasts 18 minutes.  Points 5 - 10 

apply to both chunked addresses and full-length sermon s. 

 

 

5.1 Break your  sermon  up into chunks and present them separately  

E.g. 3 addresses  that last  6 minutes each in stead of 1 sermon that lasts  18 

minutes    

¶ Give each address a title an d print them  in the service sheet    

¶ Make it clear at the beginning of each address  what itõs going to 

be about   

¶ Intersperse  the addresses  with other elements of worship  - e.g. 

hymns, prayers , readings - in order to stagger  the delivery of them   

 

5.2 Give the gist at the beginning  and signpost  as you go  

¶ Giving the gist of something is very helpful for dyslexic people 

because many dyslexic people are holistic (ôbig pictureõ) thinkers.  

This means that when taking in infor mation, they need to have a 

sense of the whole in order to take in the parts.  55   

¶ So give the gist at the beginning of a sermon e.g.  ôWeõre going to 

think about suffering today, with reference to Job Chapter ...õ then 

summarise the main points  of your serm on   

¶ Sum up at the end of each section of your sermon and give  the gist 

of the next section.  E.g. a fter youõve made the 1st point, say ôSo 

[say in a nutshell  what was the 1st aspect of suffering ].  Now weõre 

                                                
55 British Dyslexia Association  2019, p19: ôDyslexic people tend to learn better 

when they are given an overview of the subject first before going into the 

minutiae.õ 
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going to look at the second,  which is  [say the 2 nd  aspect  in a 

nutshell]  

 

5.3 Include a framework  of your sermon in your service sheet  

¶ Give the overall heading, the subheadings and a bullet point or two 

under each subheading.  Leave plenty space for people to note 

any thoughts / details as you speak.  Alte rnatively, display the 

framework of your sermon  on your overhead projector  

5.4 Provide written and audio back -up of your sermons  

 

¶ Distractibility is a feature of dyslexia.  Some dyslexic people have 

limited auditory memory, which means they canõt focus on what 

someone is saying for as long as other people.   This is especially the 

case if whatever is being said is difficult for them to follow  (also see 

3.2.6 and 4 .4 above)  

¶ Have you ever dozed off during a film then woken up again?  

Youõve missed some of the action and lost track of the plot.  Itõs not 

easy to follow the rest of the film, in fact itõs guess work.  Thatõs what 

itõs like for someone whose attention has wandered during your 

sermon.   

   

¶ Dyslexic people can be easily distracted, e.g. something moving in 

front of them or a thought that sparks a tangential thought process .  

This means that dyslexic adults  benefit greatly from the chance to 

listen again to your sermon , or read it.   So share y our sermons in print 

or audio , e.g.  on request or Soundcloud  or your website    

5.5 If you are preaching closely on a passage, display  it on your screen   

I have seen this done where whoever was operating the computer 

scrolled through the passage as the sermon progressed.  G ive whoever 

operates the computer a copy of your sermon so they can do this   

https://soundcloud.com/user-505998303
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5.6 Use sketchnotes   

 

¶ Sketchnoting (also called ôvisual recordingõ or ôgraphic recordingõ) is 

an illustration te chnique that consists of images and key words.  If 

you have someone in your congregation who can do sketchnoting, 

ask them to make a sketchnote of your sermon in advance  

¶ Display their sketchnote  on your overhead screen during your 

sermon and include it in the service sheet  if possible .  This will help all 

visual thinkers (dyslexic and non -dyslexic alike) because it will 

present the content of your sermon visually .  Another thing that is 

dyslexia -friendly  about a visual summary like this is it presents the 

sermon all on one page , which is helpful  for holistic thinkers 56.   

¶ If you donõt have a sketchnoter in your congregation, support 

someone in your congregation to learn this skill e.g. by giving  them 

a book  or sending them on a course .  This blog post  might help 

sketchnoters  to sketchnote things from the Bible .   

 

5.7 Encourage your congregation  to interact with the sermon content  

¶ E.g. by taking notes or drawing a spider diagram 57 or sketchnote of 

it as they listen .  This usually helps me to keep focused on the sermon 

and so prevent s my thoughts or something external distracting me.  

 

5.8 Make your sermon as concrete as you can  

5.8.1 Stories 

 

                                                
56 See 5.2 above  
57 You will find a worked  example of a spider diagram on page 3 of the 

summary document at the end of 5 ways to present information visually   

http://rohdesign.com/
http://www.listenthinkdraw.co.uk/intro-visual-facilitation-training
https://www.stonesoupforfive.com/p/doodles.html
https://alifelessordinaryds.wordpress.com/2018/04/13/5-ways-to-present-information-visually/

































































































